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CHAPTER IV

APPLICATION OF THE FINDINGS

The writcr slncerely hopes that thls study will be
ol some use to those interested in French and to French
teachers who are non-native speakers of the language, It
may be nccessary to state again the objectives and stress
the limitations of thils study. It presents only a syntac-
tic analysis of French sentences and French questions, en
the assumptlon that those who are interested encugh to ap-
ply these [indlngs will bring ko the study some basic nowe
ledge of French grammar, such as, the gender, number and
different forms of nouns, etc. Literary language 1s ex-
tluded from the study.

The phrase structiure rules of NP {noun phrase) and VP
{verb phrase) and their sub-classes are only in a form af ’
cutiine which wlll servc to generate senktences of current
usage., They are relevant to the generatien of modern ¢olle-
qulal French. The phrases derlved from the constructiensl
ruies wlll be under normal sltuatlons the usage of most of
the French speaking people.

If different NP are attached to different VP, desired
sentences in the language will resuit. By applying FS 1, PS
2y and P§S 3 with other phrase structure rules, desired sen-

tences ¢ould result,
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Let us take “ceé trols petits gargons’ as an example
of NP, By subst;tuting different VP, a great number of sen-
tences may result, For example:
Ces trois petits gargons son beaux.
Ces trols petits gargons sont blonds,
Ces trois petits gargons mangent des gateaux,

Ces trols petlts garcons vont a2 l'e¢cole, ete.

Questions may be generated from French phrase struc-
ture by applying the required question transforms in Chap~
teér III. Questlons are signalled by the structural méaning
¢f particular devices. Each signal stlmulates gorrespond-
lng responses. The one who asks qﬁestions must know what
he wants to ask and must glve the correct signal to get the
desired answer to his question,

For example, for the "ot signal, the answer will be

“Log" (loecatlon or place expr95éion):

Youl_GQuestion . BMloe" gnswer

01 est Jean? 4 Paris
| A la malson.
Dans la classe.
Sur la table.

Devant le professecur.

For Vcombien" the answer will be a quantity of some

understood objects,
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.Comgicn Guestion uanti dnswer
Conmbien . voulez-vous? Deux cents.
Douzec semaines.
ie plus puﬁsible‘
Tout.

Un panier.

The transformational rules presented in Chapter III
mark different types of questions with different slgnals.
The differenf types and structures of the question do not
effect the expected answer, For example,lep questions are
signalled by "Quand.” .Th¢ reader has two choices: T 8
(Sec page 21, Chapter III}, or T 13 (From GT b and T 1,

Sec page 25, Chapter III), The two answers will be dif-
fercnt in structurc, but they will respond to the signal
“Quand." From these transformational rules, non-native

spcakcrs of French may feel freer to cxpress themselves in

Freneh and wmay feel certain to get expectecd answers.,

4]l basic French ﬁuestions are collected and analysed
together with their phrase structure rules (on the left hand
side)., -This type of anelysis and presentation may help re-
inforece the mastering of the languagce. This study of French

phrase sentence structure and question structurces nmay help
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lmprove one's knowledge of French. The study shows the re-

latlenship between the statement and the question (1.e. that
they have the same phrase structure). The only difference
1s in the word order or thc replacement of a certain string

in the set. 4 few examples may be 1llustrated as follows:

Nan may be replaced by "Qui" in guestion structure,

Example: Madame Vincent t est 1x,
i

gul : est 1%
1

Prep; ,. may be replaced by "ol" in question structure.

Examples 1I1 est a Paris
oy

est - 117%

Y kb EA g

The understanding of the relationship will facilltate the
mastering of the language; this will also help in generating
other structures. To ask Tor and to glve information will
require no complicated rules or confusing arrangement of
forms, but only the understanding of the relations between
the statement and the question and the skill in performing
the necessary transformations.

Anybody interested in preparingz materials for teaching,
for driliing and for testing the language will find materials
in Chapter I1I. The application of the rulcs may help French

teachers who apply the Aural-Oral Approach in their teaching,
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in signalling questions in ¢ommunicatlng with the students,
in drilling or in testing. Some types of drills will be
presented at the end of this chapter. '

French teachers ianhailand need mnre.informatiun and
essuranee than English teachers because resource persons and
French textbooks are rarer. This study cnntains structural
rules for the formation of French sentences and rules for
converting thése sentences into questions. Teachers that
follow the rules as presented here should be able to generate
grammatically acceptable gquestions 1n French, This shoulgd
be particularly helpful to Thai teachers of French who may
be unsure of thelr French. Teachers that become theroughly
familiar with the structure of French statements and gques-
tions should be better able to answer questions posed by
students and should approach the task of correcting errors
in grammar with much more confidence. Since the data 1n
this study 1s presented 1n a systematic way in an ordered se-
quence, 1t should be easier for teachers to ﬁnderstand, and
consequently, to make use of either in their tecaching or in
the production of teaching and learning materials.

Linguistic research has shown that one tends to trans-
fer the language hablts of his native language when express-
ing himself in a forelgn language., Since the gquestion struc-
‘ture in Thal is so differcnt from that of French, 1t 1s not

surprising that Thai speakers make mistakes when forming
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French guestions, élthmugh 1t is not the wrlter's objective

to make a formal comparison of Thail and French questions, it

would be useful to point ocut some of the predictable errors

in the hopc that some readers of this,study will be moved to

pursue thisg further.l

That quegtion- E Lo

he
French question : 0On
Vhere
Thai statement i Al
He

Frcnch statement: I
He

ol
n

1s

ecst

is

e

1

1s

est

is

Twu

vhere?

117
he?

o -
n o 1saituu

at schocl.

a 1l'école.

at achool.

In Thai Q{Loc) replaces Prepr . with no change in word order;

whereas, 1in French PrepLDc 1s not only replaced by Q{Loc)

but the position is changed. Even this brief comparison

lan €xccllent description of Thai gquestion struc-
ture can be found in Udom Warotamasikkhadit, Thai Synbax:
An Outline, (Unpublished dlssertatlon, The University of

Texas, dustin), 1963.
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wlll show that the chief difficulty for Thal students will

involve word order; that ls, the Thai student will tend to

put_the Q-questioned form at the end of the sentence rather

than at the beginning.

ed Legso 1 ' RS
Lesson 3 T

G. Mauger, urs Lan et de Clv on
Frangalses

The firét two lessons have been studied,
There are no new vocabulary items,

Listenlng and speaking skills willl be drilled;
whereas, reading and wrlting skills will not
be Indicated. This dces not mean that the
teacher will not have to teach these two
shills; they must also be taught. The writer
did not present e detailed lesson plan be-
cause she wants only to give an example of
the application sf the findings to the real
teaching situation.

To teach students to rﬁrm questlons using the
guestion word Qg ,n

NPy «+ Tmps + Etre + Prep + NP,

The vocabulary from past lessons will be used

for HPl and HPE.
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¢st and gont will be used for Tmps + Etre and

sur for Prep.

Exampless Le cahler est sur la table.
Les gommes sont sur la serviette.

The teacher gives sxamples of the phrase
structure and the students repeat them.

The teacher has different members aof the
class'give e¢xamples of the phrase structure
which she then puts Dﬁ the board in columns

as follows:

| Le eahier est | sur la chaise.
i Les livres sont | sur le cahler.
*  Les eravattes sont | sur les bancs,
Ls regle est | sur la serviette.

The students read the flrst sentence from the
board. The teacher points to each column as
the students read. Then the teacher says
ug v polnting to the third column, *ESTM
pointing to the second and “LE CAHIER" polnt-
ing to the first,
She then asks one student to read the first
sentence, which she changes into a question
as follows:
STUDENT 1: Le cahler est sur la table.
TEACHER i ou est  la cahier?
She then continues through the other sentences

in the same way.
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The teacher diviﬁES the students inteo two

alten 1V t
- groups and lets them practice questions with
:lg‘ﬁ_u
TEACHER: Le cahler est sur la table,
GROUP 1: Ou est le cahier?
GROUF 23 {(Lec c¢cahier est) sur 1a table,
TEACHER: Les 1ivres sont sur le cahler.
GROUP 1: Ou sont les livres?
GROUP 2: (Les livres sont) sur le cahier,
Step V H Generalization - The teacher puts

- &y under the 1st column(le cahier, ete.),
Xo under the 2nd column{egt, etec.), and
Loc under the 3rd column(guyr la chajge, etcd
Le cahler est sur la chaise.
K1 .8 Loc
The teacher then asks how one gets the ques-
tion from the secntences on the board. One
student responds that Loc 1s replaced by “Ouv
which 1is put at the beginning of the sentence

and that X; and Xp are reversed in posltion.

The teacher then puts the explanation on the
board: X, - X5 - Loc

otx-xz-xl
4 complete table on the board would be as

follows:



Stgn V1
tep VI

36

Le cehier i €5t sur la chalse

Les livres | gsont! sur 1le cahier

Les craVates‘ gsont]| sur les banes

La régle | est sur la servictte
Question ! 01 1 Xo | Xy

Note that when Locatlve cxpressions like Sur
12 chaise are guestioned, they are replaced
by oli and ol is placed at the beglnning of

the question, then N and Tmps + Etrc are re-
versed in order.

The teacher tecaches other Prepy,. that are in
the textbook. They are dans, dorribre, devant
and gous by following Steps I and II. The
teacher may use thc names of students, too.
Drill both the statement and gquestion,

NP 4+ +Loco
sont

(st
0n + +NP
sont

The teacher demonstrates, prescnting state-
ments having the phrase structure N + Tops +
Etre + Lope ﬁnd asks studcnts to give the
equivalent question (with oi1). This drill

may be practiced in groups, individually, or

in rows,
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The teécher indicates the location of le
cehier.

TEACHER: Le cahier est dans la serviette,

STUDENT: Oh est le cahier?

TEACHER: (demonstrates)

TEACHER: La chalse est devant le tableau.

STUDENT: OWi est la chaise? « - - etc.

One student demonstrates and presents the
statement. The whole class gives the equiv-
alent questlon to 1t.

STUDENT 4: (demonstrates)

STUDENT A: Le livre est derriére le tablesy

CLASS : Ou est le livre?

STUDENT B: (demonstrates)

STUDEHT bs La regle est sous le cahler.
CLASS ; 0Ou est la régle? . . . ete,

One student demonstrates and asks a gquestisn
with ou, the whole class answers.
STUDENT £ (demonstrates)
STUDENT C: Oh est la gomme%
CLASS t Lo gomme est dans le moucholr.
STUDENT D: (demonstrates)
STUDENT D: Ou sont les livres?

CLASS 3 Les livres sont devant Malile,
* & = EtC+
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OUne student presents an object and gives a
lncétive expression, The élass or one student
‘may be called to give the question {with eu),

STUDENT Es (presents an object and ingi~
cates 1ts locaticn.)

STUDENT E: derriére le professeur
CLASS : Ou est le livre?

STUDENT F: {presents an object and 4indi-
cates 1ts locatiocon.)

STUDENT F3 devant la porte
STUDENT Gt Ou sont les crayons? . . . ete.

The teacher gives a vocabulary item and its
lecation. The students eonstruct sentences'
Indlvidually.

TEACHER 3 le sac . . . sur (indicating
lecation)

STUDENT H: OQu est 1e sac?
STUDENT I Le sac est sur le mouchoir.

TEACHER : WNipa . . . devant (indieating
location)

STUDENT J: OQu est Nipa?
STUDENT K: Hipa est devant le tablesu.

TEACHER 3 la régle, derriere (indicatling
locatlon with each example)

le plafond, sur
le plancher, sous
les lampes, devant

les gants, dans
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gtep VIIL 3 The teacher may test the students' understand-
| ing of Sﬁep V by glving them sentences with
completely new vocabulary end retalning the
verb gire end the locative expressicns. The
students are asked to glve the egquivalent
questions with gu. |
TEACHER: Le cahler est sous la table.
STUDENT: Ou est le cahier?
TEACHER: Le sac est dans la serviette,
STUDINT: O est le sac?
TEACHER: Les bateaux sont dans le port.
-~ Les bljoux sont dans lc coffret.
La mairie est sur la place,
Le cinéma est devant la gare.
L'égllse est derridre le tribunal
Les enfants sont sous le pont.
Les fleurs sont sur la montagne.
Pierre est derriere la volture,
Le voyngeur est devant le magasin.

Marie &st sous le sapin.

4 few teaching and drilling techniques are pregented.
They c¢an be adapted to any classroom situation. It is not
the intention of the writer to present one completely de-
taiiEd lesson plan, but to present examples of applications

of one guestion transformaticnal rule presented in the thesis
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It may serve as a gulde te teachers in teaching, driliing,
or testing. Other transformatlon rules may be used in a

simllar way for varlety in the legsons.
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